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B .
:‘]//’- i . ,O', My recent work first at the University of New York Collewé at

// : Cortlapd and £ the University of Texas at San Antonio, has been more:

ed with English as a Second Language and ﬁicultural—Bilingual *'

Education;' Howev o I promised Mr.- Paul Davies ‘that, because of the emphasis

.

. in Hexico on English as a Fovpi*n Language, I would address myself to

x4
issues concerning EFL, but froim the vantage point of a discipline that has

been fascinating.me for the last six or seven years, that is, from thie vantage

point of sociolinguistics. There 15 ofcourse a great deal of overlapping

betueen an EFL and ESL approaéh and in some respect, i is easier to. teach
',English as a foreign rather than ‘a second language because in the former

we can ignore, to some extent at,least, the social and attitudinél perspectives

>

of the learning experience. The EFL learner is normally not expected to
]

integrate into or acculturate to a dominant culture and if he has decided
’ to Iearn'ﬁnglish at,all, he can ﬁe‘expected to have the motivation f:r it,
. even though it be instrumental rather than'integrative.,
" ’ There-can hardly be any doubt in our minds whether we a{ﬁ talking
. about one or the other kind of the teaching&of English to speakers of
other- languages, that there is a -close correlation betWeen this kind of
English instruction and the field of linguistics. "All of’you who are
e lproperly trained EFL teachers have had to take a number of linguistic
. courses to help you attain an understanding of what linguistics is all
about, how sounds are structured how grammars function and, finally, )
i how all this is applicable to the téaching of English to gpeakers of
Spanish. You nay have often asked yourselvés whether the abstract for-
mulations of'the theoreticalllinguist actually serve this latter
purpose and if you finally decided that it did not, you have probably s;ep

-most of your linguistics under the carpet and have taught English followi

ydur pedagopgical instinct. ' q,”




e " quite satisfied A7ith. Emportant as it is to. describe a lqnguage ‘code

picture tnat the structuralists and thegeneratiVistshave offered “9‘,‘
Out of this adverse reaction to conventional linguistics,_not'becausé
it is invalid but because it does not-tell us tne full story, gtew"
the interest for a nevw discipline that would be able to capture>the
description of the code and also the complexities ‘of speech as it 1is

actually uttered by real people in a re%l community in real situations,
thus ‘abandoning the Qttificialty of the abstract linguistic analysis.

g -

This is what sociolinguistics. has attempted to do and it will be the

-

v object of the present\paper to first briefly define sociolinguistics
and then to describe some of the sociolinguistic gorms, and show hovy

’x*r"?

. actually talk. Finally, I will attempt to illustrate these in r-,/

tongue. .

s ) ’ "

1. Sociolinguistics and sociolinguistic normg

v . )




' . ’% '
‘of'the discipline, since it stresses the researcher's conc%rn for
/ [

the interlocutors (t7ho qnd.to whgm), for the language in terms of ies

regional'or social characteristics (whdt variety of what'lagguage),

.
»

the message. (vhat topic), the purpose outcome or goal (with what

individual intents and social copsequences), although this definition

o

narrows down its scope by reetficting the dbject of the inquiry to

epeaklng alone. Elsewhere, the same scholar defines the field \ﬁxore

~

formally by saying that it 1s .

the study of the characteristics of language varieqlee,
. the characterietice of their function and the characteris-
tics of their speakere'ae these three constantly interact,
- ! change and change one another within a speech community
/ (Fishman 1970:4) )

, -

Anothier way qf exploring the significanee'of sociolinguistics is to i
examine the set of concepts that distinguish this discipline:from
0 ! ' other dieciplinee vith vhich it is relaied, such as, llnguietice

’ s Vs
proper, peychology or eociolog&. Whereas these latter dieciplinee

have little councern for the notions alluded t? in the terms listed

-on the handout, sociolinguistics deals with them in great detail
/o . and, as a matter of fact, builds itg conceptual framevork on them.

| It -may therefore be worth lookiné at some of these éeneepte or
axioms before we advance any further.
Crucial to all_eocioliﬁguietic‘reeearch ere such notionelae
(1) role Eelatlohship, (2) social situation,_(S) social interaction,
(4) language cbbice, and (5) speaking. The role relationship or » /

A relationship between any two interlocutdrs at a given time (l)'is




I'4 . / R -
characterized by the fact that the two participants recognize as well i/’,
as sccept acts-of mutual rights and obligatisns which may or may nd! g | *"_ ’s!.
be continually stressed depending on the norms of interactional <Z/M_W-u*;;iuu___~tt
“behavior thst prevails in ;ié;;sn sgcio—gultural system.,_Thqs,_,.“.”.”“.;ntﬂ_1ﬂ;ft,“L-
participants, that i1s, the persons most directly involved in the §
) , \ 7

the society has estgblished for their members. Our sdcisty; £ ®.
example, holds very sﬁecific-expectations witﬁ,tegsrd tq'ifiiVidUAIB
participating in a religious ceremon&. .
the presence of his‘priest or minister allows for ‘ ]
and any violation in this respect is severely c :
experienced churcir-joer or the follouer of /
easily feel uneasy in such.a.gathering because he ignores the ways

-in which hs is expected to éonguét'haﬂ?; . In other words, he ignores
what his rights and his obligatt}vs/are. The simiiarity to a foreign
language situation suggests 1 -elf here quite;;eadily. Althouéh ’

we may know the phonologicgliand grgmmatical rules that»govern_the
construction of our cho}@é,‘we ignore the specific norms that would. )’
render our speech aa ;table to s;other-culture interlocutor; hence,

. the reluctance oz/néhy learners, who do reasonably well in a con-
trolled classrogh situation, to actually talk when they find themsgelves ,
in a fsreign anguage environment. | -~ '

v
ot
]. i ' *

\ : : i 4“_ ’kt

communicative event, and t?e brosder audience follow the normsftha %

Interaétions between interlocutors may be transactional or

emplgyer and the other his secretary. While he is dictating a business

d. |




re . < : S
his secretary the Puerto Rican parade in New York City the interaction
turns personal. The chan'e 1n kiﬁd oI interaction 1is accompanied by

* ra change in code such that anlish is spoken during the transactionnl

- 1nteraction and SPanish during the personal one, Ihqal the choice of

R A

Q?“”“"i}odes, among bilinguals, often emphasizes the difference betveen a

' situation in which Lusiness 1is transacted and one in which the same.- "l ,
indiviouals engage in personai talk. The initiative of the shift,

however, depends again Yery nuch upon the role relationship betveen
participants suchfthat in an employer~employee relationship it is the -

employer vho initdates the shifting, vhereas in a péer—peer relation-

ship, any'one may‘initiate the switching (see also.belowlon languaée

7 choice and code shifting).

. Lot A
Closely related to the above 1s the social situatioP (2),

. . s % .
<\ although the emphasis here lies rather in the physical ahd psychological

'setting than in the roles of the speakers. Furthermore,| the pre-’

ceding concept haa here been expanded in that, in addition'to the
’ riphts and obligations inherent in a particular role relationship,

ve are also concerned with the appropriatenesa of place and time.

)

It hag bcen‘euggested (Fishman, 1970:47) that three ingredients

-

come together in a social situation, i.e., the role relationship of R | *
A , .
those who participate in a given situation, the physical setting of . ’

the situation and its time of occurrence. llow e handle these three
e A

‘ ingredienta will determiné the extent to which the social situation
turns out to be.acceptable to: the view of the members of a given

% cultural group. This circumstance has nrompted the sociolinguist

‘ Vv ‘ )
to distinguisih between congruent and incongruent situatioms. -




' | B C) | e

In'the'form%r, all three ingredients come togetﬁer in the culturally | fﬁ;gy
expected way; in the latter at least one of them violates our , -
! : . L ~ o " ’
expectations. The conduct of lovers, for imstance, can b& characterized
. r - N ,,,.\,_—__‘_"; - - e e —— A —— = = .

‘as implementing certain rigy;s and duties in'a certain place and at a

,

'

f . ) L .
certain time. One person insulting another does hardly reflect the . ° - . wad )

- 5
P, 4

expected behavior of tuo lovers mor ig, sny;'a classroom or ‘an office A

~N

' 1 :
an appropriate place for it. By the same token, 6:00 o'clock a.m. 18
not the approprilate ;lme to carr& oQt a romantic éncounter between

two lovers.” The situdtion is incongruent. 1f any one of the last three
» . . < B ' [
ingredients occurs,and, in order for the situation to continue, it must

be rendered congruent by chpnging the ingredient(s) qhét violate(s) our ,
. : expectation oi else the situation must he redefined; Thus, 1f the two

interlocutors do not secttle the;r disagreement,,the.pocial gituation

-

e ; . must be redefined as an hostile encounter. 1f the two lovers, on the
. \

other hand, wish to prélong their prese;ce in the'qlassfdbm, they must
redefine the social situation as "a class” and readjust their rights
and duties/to_the behavioral pattern consonant with a classroom,sit;aqion.
Finally,.if the two lovers wisfl to.be at ease with the 6:00 a.m. setting,
':hey will have to ;gint?rpret it as "timg to get ready for schdol or b :
- v ;!

work' or “bfeaqust time' and postpone the romantic encounter until

the t}me is appropriate.
v )

N

’ f‘, ‘ The recognitiog of the congruency‘and incongruen;y of situatiqnh
pervédes all culturax.ahd linguistic situations.but not necessarily is
it cross-culturall& valfﬂ. In other words, as a speaker of English and

, member of ‘a U.S. community I nay différ in my ;ssessment of congruency

" or incongruency from that of a citizen of ilexico. The illustration p

‘ : concerning the two)lovera may be somewhat more universal but situations
\) . . * ' \ ‘

¢ . ’ 8
ERIC - ' 4




'.. , P L - ?% ‘ w,‘
that involve dinner time, the saying o{ graCe, the sharing ‘of h%Lsehol
duties by husband‘and wife ‘and many other_culturally—bound behavioral
patteruns tend-to differ across culture houndariesu Again, the learner
of a foreign-language may have th learm, in addition to his purely '
linguistic objectives, what is copgruent and vhat is not, tn»the countrv
vhere tha fdreign language that he 1is ‘acquiring is spoken.'. . ) »

~

Two interlocutors do not only play specific ‘roles (1) and find =

7 ‘7

\themselves in a particular social situation (2) but they also interact
socinligfwith one another. Depending upon whether, in their social
'interaction (3), the two participants view themselves as being involved
in only one situation_or in several different ones, they are likely to
engage in shifting from,one style to another;‘ This kind of alternation_
.of styles can also be referred.to as situationalisq;tching, although |
many‘investigatorsﬁissociate with the former the‘'change in style within
the.same language and with the latter the<altermation hetween different .

languages or codes. This obviously implies that for bilingual¥ the

alternation between two codes has roughly the same implication as has

v A

for monolinéuals the change in style within the same- language. As

‘for an example you may envision the'folloving situation: two college

v

students meet on university grounds and'talk about the party they -

attended the day'betore (Style_A); a collége'insfructor ap;roaches the
\students to inform them that he had to cancel hils office hours because - - .
he 1s leaving towm and can-therefore not meet with them (étyleup);,after'

the professor's departure a three-year old boy,. the baby brother of one

of the. students, runs up to him greets him most.enthusiastically>a?d

’

the young man briefly talks with the child (Stylé'c); the mother,

who wasfaccompanying'her younger child, now approsches the group , : N

,




anq talks btiefly with hex older son'first'(Style D) and then to her

son 8 friend (Style E). In an interval of a few minutes the following

five~sty1es have occurred 1n the two young men e~socia1,interaction, yizc

D

> :atyiejﬁf—ﬂ-—Pcers~—sty%£r—; ‘ S : "

Style B: . Formal\Style ' N

b

Style C: - Small children 8 style, that is, adult s informal style

comprchensible to small children (not necessarily baby

talk) : BN

h A,

Style D: Family style

Style E: Informal style appropriate when’ talking to at adult
’ who is not the member of the fahily, '

Each instance of style shifting %s brought about by-a situational
0\, [

change. ©On the other\hand,'all changes do not have to be situational

and the sociolinguist has {dentified avkindwof switching that is meta-

[

phorical rather than situational. Since the situatioﬁ has been kept

- 4
st?ble, no style shifting vas cailed for. Some other motive, then, must
have triggered the ,change in style. The contrast inaemphasis, such as,

the alternation between seriousness and humor or the change from dis-

>

~ agreement to agreement, from the essential to the secondary, from

friendliness to unfriendliness, may suggest to a speaker that a shift
in style may prouse‘the audience in a most effectiVe way. Eduardo

hernandez-Chavez and John J. Gumperz (1971:3%@) quote a black

7
- community worker from Rjchmond, California,#n styleshlftins\iiom

Standard English to ‘ghetto speech‘to achieye, through this loind of

contrast,'the addressee’s favorablé reaction to the’point he is making.

Says the ‘community worker, ‘

.

You can tell me ‘hotr your mother - worked tuenty hours a day
and I can sit here and cry. I mean I can'cry and 1 can
® feel for you. DBut as long as I dori't get up and make
certain that I and my children don'E\go tliirough the same,
~ N - N ¢

“

) 10 B

LA
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, v . I ain't did nothin for you, brother., That s vhat I'm Qalking
g . about.' )\ . ™~ )
- o ’ . . . / . )
——— e ?he~intention~e£Atheughetto—English~construction goes far beyond-the )

»

ﬁefre1rxeani:ug—t:vf“the—wo1:c}8~~~‘f.f.‘~*.H:-“were~ for—theﬂ;exicairme/aning—ad.onerthe~~* o

speaker could have used the standard'speech instead but to emphasize -:-.

g' . his point he shifts to the non-standard variety used by some black speakers
* in order to convey such notions as shared ethnicity, awareness of socio—
economic class, familigrity vith ghetto speech patterns as an indication

:o' ' of the speaker s ability to’ understand the problem.involved, true caoncern
. . . ¢

.

for the splutiqn‘of social problems, etc. : ' -

!

s -
R

_ Jqﬂ73€91istic shiftinzg éBpecially situatidnal switching is an important .
J

/;AV—A~1éf§ﬂent\é%;a%gggg ifteraction and the uge- of one style rather than another

2
’} ”// iﬁg&ia Iikely gb«bffendfthb adﬂresseﬂesho %gpecti the addressor to know o s
. . . N ‘%s S . ) .
' /Hwha@&;he norm$¢ ,sociaﬂ &nteraction of th i¥ cultural group are. This is
° . vhere learners | épaga'nrc mpst deficient. Thq,traditional

N .‘ V\w(",‘ 3 .
foreign language coursé&—d'nnd ﬁﬂat 1a}§&&511y true for EFL programs —

.' "Y

>

only stresses the learning éf ;h,mﬂpdeg that is the grammar, the pro-

Yers to a _single style in which
A o

colloduial and formal features&onme,tbgether almbst at ‘random. Hence,

the learner of the foreign 1anguage,~because of this uni-stylistic

training speaks che same wvay to peers and'collegs profcssors, to children

A

and family members, to boys and girls. We st111 havé .not succeeded in
incorporating id// EFL materials the knowledge that the awareness of -

different styles is as important for the lcarner as is his*proficiency

/
!

_ in grammatical and phonological rules.
. : : o

The individual vho has acquired ‘a foreign language well enough and

has thus become proficient in the use of two languages is comparable, - T~

- - . -




o in terms of "his language abilities, to ome’ who hgiﬁlearned as a second

“,11.
language the dominant language spoken in his country. Both become 'vQ' ,

. * -
~ - .

‘:, bilinguals however thelir language choice (4) takes on quite different
. perspectives. the ESL bilingual has t®° struggle vith a series~of social

f..
psychological and ecortomic confliéts, dhereas the EFL bilingual can

LY

) concentrate.on the cultural-linguistic igsues that the speaking of any

] . . 2
» d . -

other language requires. In this regard the 1atter is in a more fortunate

position. On the othcr hand, the, EFL bilingual, if he finds hlmself in

-

an, area where two lanpuages dare spoken side by side and epcaks himself
the tvo languages may be at a loss to know uhen he can speak his own’

first 1anguage and uhen.he ia expected to speak the foreign 1anguage.._

[}
-

Language c¢hoice then turns out to be 4 problem of gaining -some under* ’
R ¥ X4
ftanding of the societal pattern of the host country. Stablc and/or un~

stable bilinyualism may prevail in a country and it becomes cruﬂial for

the individual to Learn the apprqpriate rules of interaction that govorn

has examined a variety of

. N .
) . -

, a pgiven speech community. _The_sociolinguis
- 'societalﬂpatterns ann.develOped agr eal of expertise in analyzing
nnd'comprehending what occurs wifen a society'is diglossic, that,is, Y
when tvo languages dre so:(functionally).distributed that each bilingual
| speakbr knows ‘when it is ‘appropriate for him to choose one language ' -
_and when, the dther. This kind of stable‘bilingualism, however, - does not
\

obtain in eveqy society uhere two languages are spoken. Bilingualism

may beoung;able in that bilinguals make random decisions as to the language , .o

' of thedr‘choicé, most: 1ikely in the direction of the dondnant rather v
than the minority laﬁbuage. To illbstratc stable bilingualism, ve SR
’ —usually thi;k of the situatiOns in the Arab vorld, in Greece in some v ' -
L parts of'Swiczerland, ftaiti (Ferguson, ]959{325-40), or Paraguay (Rubin,

a




el ..

) _'visioned as the result of the" proper domain, a notion that refers to -

. for example,;havershoqn

. one rathen than the other language. -

. 1962: 52%38) but we ‘can also apply it to severa1 situations in the | e \;
i Y , . o
’U S. wpere English and.Spanish English and French English and Chﬁnese .

( . ot

or English and Navaho are used side bywside &‘In the’ American South—

*  west; fd? exampie, Spanish and English find themselves in'a fairly h‘l*\ﬁ ' ',‘ ‘

o s o,

'stable relationsﬁip - as far as MexicanrAmericans are concerned - ¥

"flsuch that thefe is a general consensu& as. to when it becg/es appropriate

* -

.to speak the language of‘fﬁ’ heme and neighborhood and when, to speak -

: .

the language of the broader society, Language choice can here be en- Y

@ ?

;'kﬂthe relatidnship there is between a 1anguage variety and the societal v v,

+
A

institution with regard to which that variety is appropriate. ‘Studies -

o.,
in the Puerto Rican community( Greenfield and’ Fishman, 1972 64-86)'
\ - N .
_that Spanish 15 usually’chosen when speakers, ‘@
A ?%;“ N ~ d
- 'talk about theifiﬁﬁﬁe‘and their-neighborhood or when they are emotionally

.

«and/or intimately involved whereas English is chosen in the domains of

As for religion, the choice is divided such

-~

-

education and employment.

that some speakers seem to prefer Spanish and others English. Similar

Q9 qﬁbdies have "been performed in other minority communities with similar

results, that is, bilinguals in mirtority connnunities have a %(reference

» . LY

for their %%rnacular language’ in most matters related to their own ethnic

.6

gﬁ’group but choose the dominaat 1 language otherwise.
How does all this relate to the E“L speaker? Obviously, only cé».";, 4

. the extent to which he may find himself in a diglossic region Or country

“

and must "ake a decision vhether it is or not appropriate to speak

)

The learner of English as a Poreign

; \f, Language in Mexico, vhen traveling in Texas, Arizona or California may
" [ 4 .
. very well have to make this particular choice. One’of my graduate
[:R\ﬂ: V& e E T ’ ‘\\Xlzs ) v ' R
e N ' . . . ."{ . . A, L ' v,
e N~ d




I

L]

Ahf them that she did not speak English apd that to cbmmunicate vith her,_;m

" EFL ﬂrained biiingual frsmn&ﬁzxico, if propgriy instrLcted iﬁ’this \_

respect, could function better in the host country if he were able to (J -
- a Spanish-speaking area of the U. S. .' ‘A; '.."l, ny
and outcome of talk, the tones and manner of communication, it channels,A

the socioiogical and eduqational conditions of tﬁ% interlocuto s and

" as we analyze a given speech event.- A joke, an interjection, an opening

. .1ike those 1isted above, are such very small unitg that can be identified.

. “ LN 12
8 . ) .
students in Mexico, when‘I was. teaching at the UNAM, expressed her ) ﬁ: v
amazement that Mexican-Americans would not respond to her question in o ,
- g i
Spanish and it took a great deal of effort on herspart to convinee '
L

they would have t’o reaeak‘.fto her" m Spanish Jéather then English. The

-

make the appropriate choice,tha%.agrees with the egpected beha¥ior in/

»

Speaking (5) is imore- than just knouf’ﬁ.the sounds and the grammar

v

and‘the words in the foreign 1anguage. It also cgnprises the purpose ~

«

the Ihdividual ‘as well “as the collective needs as the bilingual engages
. A
in the 1anguage choice. There is within the broader notion’ of speaking“ A
i N

the more narrovly definable one of talk or speech event. Even a speech
event ig not the niniounm unit since sti11 smaller units are mﬂbognizable‘

.
- . N A}

remark, a question within a given speech event tellnus .all that speech acfs,

There iq “in effect a hierarchy in "speaking", as Hymes (1974 51-62) hss

demonstrated, vhich has 'the speech situation as its broadest unit, the

-
speech event as a subordinated unit to the speech situation and the

speech ‘act as its smallest unit. “This hierarchy is_ easily understood

“

when we think, of say, a party (the speech situation) at. which several
T . \ .

groups gather in conversation. ‘The speaker in one such group, uhile

making his comments (the speech event)vmay embed in his'talk a joke




. As a matter of fact, he just means the opposite. Finally, the channel

. sung, etc.' It is especially the choice of the oroper mode here that

”_' ) : - \ : §'13

Ad

(the speech act) ‘o emphasize the point that he has Just triéd to make.

Wl

Some of the earlier notions may also require some clarification
i g oo i

Before we actually consider them in an EFL context. Talk may be con-

¢
.

- ceived of in terms of purpose outcome and goal. My purpose in talking
> ' o i
to you about sociolinguistics may differ, although I hope that it will

_not,.from'its outcome and the goal that tue program direction has_ set

, itself in turn, may differ even further., Obviousiy, my'purpose is to
‘make you see . that sociolinguistic norms can indeed be incorporated into
. EFL teaching. The outcome, on the other hand, couId be that you feel
they.eannot be so incorporated. The-program direction, on the other
hand, may have no particular agreement in mind but only the goal that
. expose you to new ideas. Furthermore? the tones snd manner of co-

Y

\mmunication can alter, to. no little extent, the actual meaning of the
words or of the grammatical structure. Sarcasm is a d¢ase in point.;
.The person who says "what a nice guy you are" after his addressee hds

<

‘played a trick on him does not mean at all what the words stand for. -

L]

of communication may be written or spoken and 4{f the latter, it may

be whigpered, shouted, spoken softly or in a normal voice, chanted,

detérmines whether the participant has actually conformed to the norms

of social interaction that are agreed upon in a given culture. Imagineg

the reaction of individuals, if the secret to be whispered into the ear

'were shouted, the ansver to a question were sung; the insult, aid in

o

a low and soft voice; the greeting directed to someone passing by at a

distance, hispered etc. The adverse reaction to the wrong .mode becomes '

»

even more obvious if we relate it to specific social experiences like




Vin'church,

“nfclass;gat a dinner party,” etc. Represent yourself as .

’ B . . . . ~

and what may be obvious in one cultural setting ig-by no
. . .l v :
means ne essarily se in another setting. I am told that in some cultures'

it is p rfeétly in order, when talking in a group situation, to speak

[}

.at the samp time when another group member is also talking and the

’message gets sonehov across to the person for whom it\is intended.. In

* our culture, we strongly oppose that two people in a group speak,both
\ . . . .

y N _
at the same time.' It follows from here that to truly learn a foreign

language, we also must learn the socioiinguistic;norms which we are _
expected to .folloil if we hope m aceepted by the members of the host
country. Foreigners who viola:éethese norms may expect some leniency
if it is obvious that Lﬁ@ir error is due to different norms existing in
the speaker's hone country but we shouid not count on it; since some
interactional errors are not reacted to in terms of who makes these

errors but how offensive,they may be to the listener's ear; Therefoie,

the EFL teacher must find ways to incorporate these and similar norms

w »
~ into his methodology to make the learning experience of his/her students

such that they not-onl& produoe the right\sounds and gse the right grammar

but also that their interacti onal norms ‘becomne appropriate in the foreign

.

a

language environment. 1 know of no EFL texts vhere sociolinguistic‘

-

. _ 16 -t

S

I8
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findings of this nature have been incorporated systematically, hence,
L . 4

I will now suggest a number of token drills or recommend the construction

of such drills, so that textbook vriters may derfve from them sonje
P

.
’ ideas as to the direction to follow, if the above ideas have appeered . ;)// n

|
|

1

to you worth of lmplementation.
2. The twventy~twvo sociolinguistic terms listed/6n the handout

are summarizing, to Some extent, the foregoing diScussion. The de~

}

finitions that have been supplied there are in most parts adaptations ', : «'i
"« from tggts by Joshua Fishman and Dell Hymes, others have heen supplied

by the author himself. “The following outline can serve as a,summaryﬁ, .t
/, . . ' . ) )
of the preceding material:

& J. Role Relationship * . - “ﬁ% '
a. Transactional interaction e B
¢ b. Personal interaction x

. N
- 2. Social situation.
. a. Congruent social situation i
b. Social incongruency * e

'3:; Social interaction and style shifting Fg’ z . ¢
a. Situational switching Jpcs: R )
b. Fua€tionally metaphorical switching T '
i 4, Language choice
', a. Stable bilingualism (diglossia) .
o b. Unstable bilingualism
f 5. Speaking |
LN / ) a. Talk: purpose, outcome and goals .
b. Tones and manner of communication
e ) o c. Channels and modes
‘ ' d. Interlocutors or participant
e. Speech gituation ” . §

f. Speech event -
g. Speech act

’,

- Based upon the above, the author has selected ten items that ‘lend

v

themselves to the c¢onstruction of EFL drills. Uhere no‘actual drills

are suggested, some hints are here included to makes the reader aware of
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Item ;3:

] ole relationsh 1dp with attention to the difference between .

transactional and persLnal interaction. N °

ar

‘Si uation. A young walks #nto a jewelry storé and- is vaited o

on by a girl’b vhom' he /has dated previously. Uhen hé reaches the -
. . - ’

s

N
“*h

g
[xJ
=
o
o
]
[
0]
®

e}
[*5
(2]
[y
L]

_ty]‘.e(tr'ansactinnal interaction) . The
!’ telephone rings anfl the proprietor takes the call. She is no
.t o oot . .

e

interactionis substituted for the transactional. The structure of

and (c) the eecond personal interaction slotd, e.g.
, &a) Hi, honey . - o ' B
What're yon\\Ldoin-g here [vac duwin-hir]
Got to tallk \\;to.yon |[gatstok tayd]

*  Uatch out. $he's around. Don't want to lose my job.

(l')) I would 1like to see somé watches _ }
J . Any particular brand? ‘
e T don't.know. I saw one I like in the window.

Voo
‘&' | ’
|-
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Can you show it to me. 1I'11l be happy to get it for you..

Can't rake you”out tonight v R

(c) .
Ay : , " : -
< What s urong , " oA )
' ' . '
) Got to study for a test - ’
Could' ve {lone it yesterday. 1 told you so. y
Item #2: Social situation vith attention Eg'congrhent and incongruent
‘ situations. - _ R
A . s
«+  The three ingrcdients thatJdetermine the ‘social situation are
. p \] @

'-the rights and duties, the place and the time. To meke a situation

L
congruent, we must ‘see to it that’ all three ingredients are in

the culturally expgcted way. EFL teachers should set up a number

of sitiations and 1ist the three %ngrediEnts. Some-pf these

situations shogld turn out to be congruent and .other incorgruent.
) . - o .

Students should first identify congrdenciesfandrinCOngruenQiea

. | ’ \ , ’ A ‘ . }

‘and then suggest ways to change congruent situations into in- ?

e

congruent ones and viceversa. Congruenc;h and incongruency

values, e.g.

e e

t

" ghould be determined in light of U.S.-(or Britisﬂ) cultural * e
: . ) [ _ ' ) i

Congruent - ) Iﬁéougggent'
Childreﬁ, seated, listening tpiadult .Children;-seateq, listening’ to adult C
Classroom ] ' Classroom _;
‘ 9:00 a.m. 2:00 a.nm. .
Incongruent Cengruent
. Priest dr minister = Neighbor
Race;racks - Racetracks
' 2:00 p.m. 2:00 p.nJ

e




Item. #3:

- preceding section shall be the basis for the present example.

- B. quh. Who brought the.booze?

o o | , 18

Social fnteraction with attention to sigﬁationel switching o
:Depepding on the addresaee the speaker ie expected to engage

in style shifcing fh order to prompte an. appropriate speech .
situat on. The illustration that had been offered in the ..

—— N

~1'warenese for different gstyles can be achieved by having . N

fe« N,

e;udents match the interchange of messages.with the names 6f

¢
the person who were addressed and- responded to the focal

e .
e X4 ., B -

. charadger,e Y24

I‘patapartyl : N ¢ 1 )
Peers

A. tdon t know [ay demow]. Maybe Al.’ -4 Dy

‘ C. I am glad that I happened to run into you.y : o /

‘A Yes, Sir.
.C. . I am sorry, we have to cancel thb»ap- .
’ .pointment for this afternoon. I have been| .
calléd to Washington.  I'll eontact both  Professor A
of you as soon as I return. i . '
B.. Thank you for letting us know. /)
: Have a pleasant trip!

A. 'hy, Rudy Vhere did)little Rudy come from?
D. See lMommy. ' ‘

A. Isn't that a pretty little hat! s '
D. Daddy. ) Baby brother
A, Oh, daddy gave you the hat. It emso,cute;j

Ha I didn't expect you at school. . ‘

E. I had to let you know that your dad will E
be back today. Mather
A. I thought he wouldn't Le here until tomorsow

E. You see, my husband has just returned
from_“ashingtbn where he was honored by
. President Ford. ' Mother & ‘
B. That must have been an exeiting experience. John's friend
I'm sure John is looking forward to congra+
tulating him, 4

John &
peer

You understand, don't you.

A._' I n gorry I can't go to the library nowv.
B. Sure

B

e e e & e = < L e o £k
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Item #5;:

. The various episodes can be rearranged.ao'that the messages will not
7give away the characters involved.. At a later etage, studentg a?gu;ﬂ
be asked to supply appropriate episodes that vould fit characters that

reflect differént role relationships.

‘- individuals in a poverty-stricken urban setting

‘19

*E. 1y car is parkeﬁ over there. Let's ga. - Hother,& John
13} t top by later. My husband .
1y don't you stop by late y husban Mother and

would love to heve ou aver, . .
e . Joln's peer

v

o

Social situation with emphasis on'metaphorical switching

iletaphoricnl switching differs from situational svitching in

hat the situation does not vary but that the speaker engages'

‘in style shifting or code'switching to achleve a special
effect?\ xne-teacher could supply ‘a’ passage in fairly formal
Engiish and explore vith her students -vhich sentence or part

\ ’

of a sentence cd&;d be taken out.-apd substituted in (a) in-’

formal Enplish (b) %aniah, e, u

.

The sociologist Oscar\Levis has suggested that

"
i

~ participate in the cultdre‘of poverty,~- that is,
,culture in the anthropological sense -~ because
they adjust to a set of standards such as a
r:alfate economy, the ex.2ctatidn of an inmediate
revard, louv moral standards; as a.matter of fact v
{ they live under highly undesirable g¢onditions |
and rarely manage to emerge from their ghetto
subsigtence. : )

N

(a) they lead a dog's life

»

(b) llevan una vida de perros | T4

Jokes, sarcastic statements, changes gt&m agreement tohgis—

agreement could all-ﬁ%rve ‘the purpose of a functionally

*

metaphorical suitch. , o N

Language: choice nith empliagis on stable bilingualism

. J . AN
Language choice implies a high degree of proficiency in N

--the foreign language such that the speaker, by now a %§

21




'Dnglish vas more app

o

bilingual, is communicatiné as well in the other language
as he is in his owmn. Tne situation that mhy serve as an -~

s . : : .
example is a personal experience: I needed a mechanic to

" do a minor repaiy job on mX:autombbile and approached a ‘

Mexican-American setVice station'attendsnt in Galveston,’

Texas. They@ vas no doubt in my mind that he was Spdnish—

14

" dominant but bébﬁﬁge I do not look Latin and bécause this

vas a job-related ta k, (see domains above), I felt that
Lpriate to use. | My vife vas with me
and wve speak panis at/(ome. I talked with her in Spanish
biit continued to ?p ak with him in English. It took him ‘
only a short timé to shift to Spanish-- this is usually rare

for a conversatiqn betneen Chicanos and non—Chicanos vho
1]

. have not- ﬁet previously -=- and the conversation uent on

smoothly in Spanish from then on. My speaking Spani%?ﬁto
my wife indicated to him (1) this person, althdLgh he looks

1ike an Anglo, spenks Spanish naturally, fluently and‘witn‘

nativelike prdficiency and (2) my speaking to him‘in Spanish
. /

1s appropriate and does not have #ny social implications,

that is, he does not look dovn on Spanish-speaking people
aud. knows the fuﬁes of the game: not to force Spanish on

Hexican—Americnns in a condescendentﬂmannera
. . . -
To promote this kind of sensitivity, the teacher can
provide his students wvith a dialog in which the speakers-use

either Enrlish or Spanish leaving the initiative to ‘the

addressee to shigt from one language to the other, Cues like

’fami1y~re1ated, neighborhood—relateﬂ or intimate matters may

» -

&
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triggen the shift to: the vernacular language, that is, to

0

Spanish. Topics»concerning the’ school employment or N’

. : L ‘. politics will not produce any shift. Studente could”thus ' o

respond in one or the other language &épendent on ﬂhat is
. . . £

- - - -
-
. L]

being talled about, &. g. : S

A. Ihis s my éirst year in college.
B, (I am a freshpjan myself. What is your major)
A. Spanish. What is yours?"
B., (Anthropglogy. 1T love it. éBy the vay, do you speak
/- Spanish at home.) . .-,
- K' Faltara mas. i 'ami ni entiende el ingles. '
B &i: mia si lo entiende pero mi ‘apa no quiere que -
platique en ingles en casa. Dice que lo puedo . e
. . . ’ hablar én mj éscuela y en el trabajo.), . ) ,
. A;~ "Mano,go you are working. Canijo! - ‘
: ) . there do you work? . : PR
. o B. (I got a job at the supermarket. = Lt helps me " .
P vith .the expenses_at school.). . - .

Shifting from one domain.po qhq:qut wvill not always produce
| RN ‘
codeshifting but it is important to interndlize in the learner

the sensitivity that a change of speaker, of topics or of
. . v L% ’ v’.
sdcial situation may require it to-make the addressee feel at’ '

-

| ease in an arca of stable bilingualism.

-

Item '#6: Language choice withéembhasis on ungtablé bilingualism.

+ . An area of uuns %I?“ﬁilingualism is one where total freedom = J
B ' ' ‘ .
RN of languafe qsé'prevails. A dialog with random shifting can
easily conyey”this sensation of bilingual randomness; Drills '

§ : : : )
could follow the model of grammatical pattern drills where

a cuc given in English or Spanish wbuld -suggest to thg épeaker

what language to use in response to a.given quedtion, e.g.
* 4
A. Vhat time did you get home last night?
(Cue: A LAS ONCE.)
B. . Llegue a las once y tu?
(Cue: DESPUES DE LA MEDIAJOCHE)
A. Llegue despues de la medianoche.Estabas cansado?
. (Cue: SO TIRED)
/ B. I was so tired! I don't know why? ‘
(Cue? TALFY A DOZEN DRINKS)
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' : A. You had ‘half a dozen drinks, didﬁ‘t you? .
. ' - (Cue! SOLAMENTE.3) . ‘ e
- "~ B. .Solamente 3; tu sabes que no tomo mucho. o o
s B | * (Cue: Y SO POR QUE) : A

A. Y eso por que? = - - L. o .
. - 7 . (Cue:  DRIVE HLOME) v -
" ., B. 1T have to drive home and I just don't gare to have
an accident. :

Since there is no clear'pattern,'th¢ language choige ‘could’. *

1

. also have been reversed. Apothér drill‘coulg consist in
T teveréingfthe lgﬁguagés us;d'and prodyce hereby an altefnatb
dialog. N f.“b ' o . - o b .
' Item #7: SpeaLing with attention to tones and mannér of communication ‘ -

The tone of comnunication, such as éarcasm, can produce the

reversal of the overt tieaning. Dialogs can be constructed .

where the response to stimuli uses the regular tqpe and

4 Students are instructed'to substitute a sarcasgtic statement_

1

for the normal one and vice versa, e.g.

oo A. I could not vait for you last night.
“l:@ - B.- That vas not very nice of you. , .
R '”jBl Wasn't that nice of you! ‘
. . o : \
) X | - . |
' A. She called me atﬂ4 o'clock in thlie morning. .
e B. Vhat an excellent ideal
Bl That was a nasty thing to do.

In a latdr exercise, students could be asked to give responses

to questions or. statements following the tegcher’s cues of

o

\\

"normal" or "strcégtic:" : .
I had no tim;‘to study for the test. . ] : .
Sarcastic: ' You are such a conscientious student!
Do yop live far from the Cam?usi
Wormal: , Unfortunately, I do. It takes me one hour

to get to school.




oo oo situation vhere the message is given. The-appropriatenese ? o

S
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Item #8: Speahing vith attention to channele and modes ‘
» v
¢ ” The.eame'meseage can be conveyed by using different modes. .

7’ K
Hovever, the modes bear a cloee relationship to the epeec

of a mode can be drilled by giving the student a statement A
and suggesting various situatibns in order for the student’

—_ T R . .
to repcat the statement vwhispered, shouted, spoken softly,

”

sp’ql?en aloud or sung, e.g. " You ain't got the right''#*

- church [vhispered] you ain't got the right /

'night club'fsunp] You ain't got ‘the right[ B

-~

" family fquarrel T%houted] You ain't got the right

Gninor) disa"reemeﬂﬁfat vork -[softly spoken] You
KK ain t got the right

(major) disagreement at worlk (loudiy spoken] YouY
ain t got the' right _ . \
K A ' 3

Item g9; Spealking with attention to the' interlocutors

Situations may ariee where it becoﬂes difficult ?Bn one of
the participants in a gathering to initiate or to terminete,
talk dependinb on the status of the speaker at a given time
and the heat of thenargument. The interlocutor who wishes to’
enter the discussion ust £ihd an appropriate moment to state
his.view withéﬁt appearing to be rude. By the same token, if
d he has participated activelj 4in the argument and the issue is

| not solved but he must leave, he musu&find an appropriate way

‘ tp uerminate his participation. The teacher may srish to

construct an ongoing debate and explore with.her stndente which

.

: would be the best‘way\of getting into the debate or, if
A - : : ‘ M
0 ‘. )
Name of a song, sung by Olivia heuton-John and recorded on MCA
Record 411 _ . 7 : -

‘, a5 \3“ -7




“Item #10:

S 2,

alréady participating in the debate, how to withdraw
politely. TV shows with emotional outbursts like "Haude,
"All in the family, r the "Jeffersona may lend them- _
3e1ves to find ways to initiate or terminate tolkp Open-
ings “such as'"I couldmnot agree with you more.’ Hovw~ e

.. .

ever ...," "This. 18 true...,""I had a'similar experience.... '
B A . )

Your point is well taken.,.d_are likely to Bmoothen the

way to participation. Gestures such as changing one's
posture, standing up, moving one step away may.be indi-
cations that one is trying‘tq terminate the talk as are‘
auchqatatementa asiﬁl have énjoyed the talh but 1 must run’
now“‘or ﬁmaybe Je can‘talk'about thie some more the nent '
time," etc. 2

bu 3 : 'ﬁ -
Speaking with attentfon to the three hierarchical units in

speech: the speech situation, the speech event %gg_the speech.
. . ﬂ ‘,/' -

act

. The structure. of a speegh*situation becomeeﬁﬁlear when we

&Beparate the situation as a whole from a speech’ event and
try to diacover in the latter one or more separable elements.
Any detniled description of situations 1ikd a Sunday family

breakfaat, a ciass period a party, a church ceremony,

football came etc. will lend itself to the purpose. Teachers -,

¢a> -~ -

can, o¥the basis of such descriptions promote the awareneas

that a speech situation is not(an amorphous mass but bears a

. distinct structure that is recognized by anybody who attempts

to examine the situation more carefully. Take, for example,’

the description of a given class period: ghe Spanish class

26 . \
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‘% echeduled to begin at 10: 0 o clock. and to end at

~
r 3

. + 10:45. At~ 10:00 o clock -eharp the teecher walke into the

L o room and begina to. organize the work of her. ec.udents who “

are grouped in S5 different activity centers.. At ,10 45 eheN

closes her bool\.s and moves to her desk. She then opene '
;)A the clasaroem door for the childrﬁ“ to go to lunch. During

c].aee, _ the children in the .centers. uork according t.o the

taeke esei"ned, the teacher\hereeTf staying with a single

group to teach them the' nev vords that ~are written on' the .
v o blackbnasrd.i Aftervards ehe’ hasdth_é?nhdlgren open thedr ,read‘ered S
" and the 'children take turns in‘:readi': :vz;;‘e‘entencee_ fro'm"the,

terrypted twice. The

. . ¥
story book. ‘Fhe reading lesson is

R L j © firstl time a little girl of 8 asks vhat t’hemean'ing of
, . )
‘"1a 1llorona" is and the t:eache'r responde that "1a lloron.. '

-~

~ means "'the.weeping woman'. The second time she interrupte .

_ the reading 'praetice ‘herself to say more about the story,
- : : o N o . . R - .

: _ ~4n particular how the story is told in dif-f—erenr p].acee out-
& ' A B o ' k3 ) ’ st ’ 2 . 4

side Texas, 1i.e., Arizona, Mexico and Guatemala. . - 5

~Students* may ndt-f be asked to :i'.'dentify the etrncture of : , o

»

T 1

the class period. What ie the epeytuation" Wh:u:h speech

events can’ ve :l.dentify? Uhich spee cts emerge, clearly in .

| wo e —

" the reading activity' of ,the reacher?

e 7 L X The whole class period - Speecﬁ eituatidnf R

,The reading group I ~° Speech event
x . - .

>

i

_ The\question regarding the L
- " word "llorona . © ° First speech act

o . The expangion on the story as . S
— o o told oute:l.de Texas ' ' Second speech act -

wl T o
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v Similar practices to uncover the structure of speech situa—
. ) )
f tions can éasily be implemented.
‘ . . . . . - . \-v . ) ) 4 o n(: . . A . . L 0
. . . ' ?' -

It has been the objective of this paper to show that the inter- :

L . ?nalization of a new sound system and of the orammatical structure of

/. v

rthe target language is by no_means the end of the road in FL instruction. '

’-Therefore, it is not sufficient ——despite earlier view to the contrary-— )
E; ' o ‘.to merely acquire the automatic control of the linguistic features of . -

-the new language. As the code is acquired it becomes necessary for the

» . [

student to learn hov -this code can be used in a realistie foreign

a

Language.situation. - "Variability" and "Norme ‘of Social Interaction",
hare.the tvio crucial conceptsuthat'heio us comprehend that’therélis no
‘idealized speaker—hearer, that no-speech:community is homogeneous_
and:that, to function in a foreign-language-environment, we must know
the values and the»exnectations that our studentsvare to find 4n a

S - o 0 o
- less artificial setting than is our controlled classroom. /

A final note: therehas been some discussion‘regarding.the
distinction-between recegtive and broductive competence ahd the issue
| has been well taken; As a matter of fact, EFL students may not always
’,_ - have to master, at the productive level all that which the learning /

o of a_new_code,.and of a new interactionsl network for that matter, ‘
"implies. However, thé'receptive~knowledge of-aII’the sound distinctious;
ofléll the grammatical devices and; above'all;’of all the spcio-."
'. linguistic norms of~the~target cuiture .are necessary:tovovercome many
of the hurdles of. second language acquisition., The avareness of' not

only productive, but also receptive competence will make of the EFL ' oy

. ] learner a'farfbetter equipped individual as he explores how English-

\.‘"
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speaking people live, and use their language. It is not ippossible
- that some of the sqéiolinguisticallj geared concepts here discussed
as, for instance qt;blg,aﬁd/or unstable bilinguélismvmay be of no
;mmediate cdﬁcérnzfﬁr the person who comes to a moholingual and not
" a bilingual séttiug, and yet the knouledge of its existenéé isA: /
vaiuable since i£ is.quredictable vhen a situation may arise tﬁatm
requi:esfthis kind of §ociolinguistic competence. Hence, the in- .
ébrpora;ion of ipteragtional norms iqtd a foreign fanguage program
appears to be a/ﬁo:thwhile expansion of the traditional EFLforiented'

. <
goals. ' ‘ : ' N

vvvvv
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